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Abstract 
This paper aims to identify and characterize the types of relationships that occur during the teaching practice activities of student 
teachers and analyze the way these relationships are able to influence the efficiency of teaching performance, both of the student 
teachers, and the subject mentors, teachers in the schools of application. In this particular context, we propose to analyze some 
aspects regarding the influence of teaching practicum on the professional development of student teachers, mentors and 
university supervisor teachers, in relationship with actual and possible consequences regarding the entire educational process. 
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1. Introduction 
 
 Teaching practicum is a mandatory pedagogical subject for students who want to embrace an educational 
career. It is “the culminating experience in a teacher education” (Koerner, Rust & Baumgartner, 2002). Training and 
professional development of future teachers begin with teaching practicum. It enriches and consolidates their 
scientific and educational training, and forms skills for identifying and capitalizing on the pedagogical potential of 
different teaching situations and contexts. 
 Teaching practicum puts the student in a situation which is new and unusual for him: to stand behind the 
teacher’s desk and to take responsibility for carrying out some efficient didactic activities, preparing for class, 
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controlling his emotions and calmly managing the unexpected situations. 
 There are two factors involved in this activity: the student teacher and the pupils. The student stays at the 
teacher’s desk, while the regular teacher becomes his mentor of teaching practicum and has a close collaboration 
with the university supervisor. The above leads us to increase to four the number of basic ideas which directly 
determine the success of teaching practicum. In addition to “traditional student supervision triad” (apud. Kelly 
&Tannehill, 2012), we consider the relationship with the student, the principal beneficiary of teaching. “Student 
teachers are surrounded not only by other adults who share in certain power relationships with them but also with 
children with whom they share a different sort of power relationship” (Hargreaves, 2000, apud. Koerner, Rust & 
Baumgartner, 2002). 
 We believe that these elements are closely interdependent, forming a coherent whole which, well 
organized, is able to determine the success of teaching practicum, in accordance with its specific purpose. 
 
2. Background 
 
 Based on extensive experience in coordinating and guiding teaching practicum, we aim to describe the 
relationships that develop during this activity and to analyze how they determine the effectiveness of teaching 
performance of both student teachers and mentors, without neglecting the influence they can have on the 
professional development of academic staff involved. 
 Thus, aspects as interpersonal relationships that are established in the teaching practicum are discussed,  
and as well as the development of creativity to the student teacher, to student and to mentor, even to university 
supervisor, as a consequence relationships identified as a measure of the way in which they influence the 
development and training of each of the factors involved. 
 In this paper we review the bidirectional relationship represented in the diagram of Fig. 1, in which the 
following symbols were used: US - university (college) supervisor , M - mentor (cooperating teacher, CT), ST - 
student teacher, S - student and with arrows were suggested directions that we can talk about building relationships 
within the educational process between the elements considered. 
 
 
Fig. 1. Construction of relationships within the educational process between the four elements considered 
 
 US - M relationship 
 In the spirit of this paper, the university supervisor is that person from the institution of higher education 
who has competences in Didactics and Teaching Practicum and directs this form of training, in collaboration with a 
mentor from the school. The mentor is the teacher from the school who receives student teachers to supervise for 
teaching practicum in the classroom. What is the role of each of them regarding the teaching practice of students? 
 “Traditionally, college supervisors serve as the school/district University and CT–ST liaison. Their duties 
include coaching their STs in analyzing and solving their own challenges, communicating program requirements and 
guidelines for evaluation, and assigning a final grade” (Nguyen, 2009). The university supervisor shows the student 
teacher how to observe the classroom activities of the mentor and of their colleagues, and how to formulate 
conclusions which will help him to build his own teaching approaches. The mentor is a model for the student 
teacher, and provides him with concrete practical lesson models which comprise specialized, pedagogical and 
methodological theoretical knowledge. The supervisor and the mentor support him in designing comprehensive and 
effective teaching, offering both professional and moral support, encouraging and helping him to overcome his fears 
and emotions. 
 Studying the university supervisor-mentor-student teacher triad, Kelly & Tannehill (2012) consider the 
university supervisor-mentor link as the weakest that “included only brief formalities of introduction.” 
US  M  
ST  S  
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 As pointed out by Nguyen (2009), in the literature “Researchers have reported different – sometimes 
conflicting – findings regarding the impact CSs have over their supervisees.” From our point of view there should be 
a close connection between university supervisor and mentor because their efforts should be combined and 
channelled in the same direction, which stresses the two-way relationship. University supervisor presence in school 
and maintaining a close link with the mentor is beneficial to all actors involved. Thus university supervisor avoid 
rupture of pre-university program, discussions with mentor leading to constant updating and adaptation to the 
realities of the information transmitted to students in the course of Didactics. Through permanent dialogue and using 
mentor’s assessments, university supervisor notes student development and reflect on new variants of training. On 
the other hand mentor uses university supervisor assessments on students advising them, strengthening at the same 
time his scientific and pedagogical training. 
 US - ST relationship 
 The student teacher is the student who has opted for a teaching career; he prepares through the acquisition 
specific skills to become a teacher. To him, the university supervisor has a double role: he facilitates the 
accumulation of theoretical and methodological knowledge, needed in designing, planning, preparing and carrying 
out the activity in the classroom and supports this practical activity. This sets up a collaborative relationship in 
which on the one hand supervisor efforts are reflected in student outcomes, on the other hand, its achievements 
determine future actions of university supervisor. We consider here the moments where the creativity and originality 
of the student teacher creates situations with remarkable potential: the university supervisor takes the idea and 
context in which it occurred and uses it as an example on other occasions. 
 M– S relationship 
 The student is the subject and the beneficiary of teacher’s approaches, the one who takes part in learning 
situations designed and developed by the teacher, which in this case is mentor for student teachers.  
 The relationship between the mentor and his students is indisputable, bidirectional; it affects the working 
atmosphere in the classroom and student performance in the subject, while being an important factor for that 
teacher’s professional development. The practice of observation is an opportunity for the student teacher to reflect 
on the teacher-student relationship. Thus, on the date of changeover to classroom, the student teacher is able to adapt 
teaching methods to the special features of the class of students and even to begin shaping a style of teaching. 
 ST – S relationship 
 Even if at first sight the relationship between student and student teacher seems very similar to the class 
teacher (mentor) and his students, we feel that it is more complex, due to a combination of factors that we could 
group in a first approach as objective and subjective. We can include in the first category the limited time available, 
which is insufficient for better mutual knowledge and establishment of work rules. Time constraints determine an 
occasional contact, not one of the duration, with consequences in the plan of subjective factors: the students consider 
that they may more easily obtain good marks, so they can prepare themselves less. They are trying to attract the 
student teacher's sympathy. The number of students of each teaching practicum group is also important, causing 
indirectly supplementary limitations of the time spent by each student teacher with the students. 
 Emotions, how to prepare lessons, availability and determination to become teachers, lack of experience 
are among many subjective factors that influence the student teacher’s relationship with students. Some are not very 
determined to become teachers and this shows in their performance in the class and in the relations which they lay 
down with the students. It may be observed that the student teacher's personality, talent and dedication is mirrored in 
good preparation for the lesson, original mode of conception and organization of teaching activities, attitude to the 
students, the dialog which he has with the class and the interaction resulting from it; all of these put their imprint on 
his relationship with the students. It is a clear bidirectional relationship. Each request from the student practitioner is 
followed by an answer, a response from the student, which is assigned the role of feedback and which underlies 
regulation of teaching (both for the student teacher and for teacher). First contact with the students, their reaction to 
the activities of the student teacher can influence, especially emotionally, the student teacher’s future teaching 
career. Completion of a successful lesson increases motivation, while a failure prints fear and mistrust in him. 
 M – ST relationship 
 As mentioned above, the mentor is a model for the student teacher. The mentor is an instructor, coach, 
trainer, mediator and facilitator for him, supporting him and being with him throughout the period of the teaching 
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practicum. He offers him situations and didactic activity models intended to familiarize him with teaching, helps 
him to plan, design, carry out activities, giving him feedback constantly, showing him strengths and weaknesses and 
explaining to him in what they consist. We can say that it is a “flow of knowledge from mentor to student teacher” 
(Field & Philpott, 2000). 
 Emphasizing the good parts of such a performance, the mentor contributes to increasing confidence and 
self-esteem of the student teacher, coaxing him to improve, to prepare better and be more involved in future 
educational activities. The result is a good student preparation, a good professional training of the future teacher, and 
an efficient educational process, the gain being obvious. But there is a response from the student teacher that passes 
through the filter of his skill, talent and dedication what he learned, developing teaching activities with notable 
didactic value, which the mentor can use later in his relationship with his students and other student teachers. So, 
“for many educators, the idea of mentoring … is exciting for their own careers since it can provide an opportunity to 
support a teaching candidate at an important stage in that candidate’s development” (Gumble, 2011). 
 A special case is when student teachers form a team with the mentor during the lesson, where relationships 
become more complex (Fornvald & Căpitanu, 2013). 
 
Remarks 
 In reality, the situation is more complex, since the interactions between students not only can be neglected 
(S - S type), but always manifests interactions between student teachers (ST - ST).  
 Students observe, discuss, compete among themselves, disagree and will act sometimes making common 
front, altering the working atmosphere and giving a direction to the lesson that the teacher can’t always predict. Both 
student teachers and mentors frequently use group methods that foster relationships between students. 
 In their turn students exchange views that influence the degree of acceptance of some situation or state of 
affairs, sometimes with a negative influence on the activity of the teaching practicum and on the decision regarding 
the future profession. Joining is more powerful, with the students designing together some lessons or teaching in a 
team. In addition, during the analysis of the lessons it often light up debates that are beneficial for all participants. 
 It is also possible to form groups of mentors, possibly of the same specialty or of different specialties, 
within the same schools, who share their mentoring experience in order to improve relations with student teachers 
and their teaching performance (Arnold, 2002). Extending the idea of such collaboration encourages the 
establishment of similar groups of mentors, and the relationships diagram could look like in Fig. 2. 
 
 
Fig. 2. Possible complex relationships in the educational process  
 
3. Results and consequences 
 
The study was carried out over a period of three academic years. It has involved 112 student teachers and 8 
mentors from 6 schools. Considering key elements of teaching practicum activities, mentors, student teachers and 
students have been asked to answer questions included in questionnaires designed to highlight how each of them 
perceive the impact of the teaching practicum and its relationship with other elements and how these relationships 
may influence the professional development of each of the participants. Given that only a fraction of students 
answered the questionnaire, we have designed open-ended questions in order to solicit a wider variety of opinions. 
 US - M relationship 
 The mentors in our partnership schools were invited to appreciate the necessity of collaboration with the 
university supervisor, also mentioning in what ways this activity influences their teaching activities and their 
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professional life, respectively. The variety and complexity of the answers show that the relationship with the 
university supervisor is a wanted one and is very well seen by the mentors, because is regarding the education of 
student teachers as future teachers. Some mentors showed that this relationship stimulates them on professional level 
and has benefits regarding their work in training the student teachers. 
 As university supervisors involved in teaching practicum, we felt the need to cooperate with the mentors in 
all stages of this activity, regardless of its aspect: analysis of mentor’s or student teachers’ model lessons, their 
preparation, student teachers’ counselling, their appreciation and stimulation, etc. This relationship helped us to 
coordinate more efficiently the specific activities, to know better the reality in our partnership schools and to give a 
much more realistic help to our student teachers. 
 US - ST relationship 
 In order to complete our perspective on their relationship with the university supervisor, we invited the 
student teachers to describe their expectations from the latter. We observed that they need the presence of the 
university supervisor during teaching practicum. Generally speaking, they know him from the theoretical courses 
(i.e. Specific Didactics) and thus have less emotion, are more confident in themselves and less inhibited when they 
are in the situation of asking help, the university supervisor being a familiar and calming stability element. 
 Planning and conceiving the didactic activities held by student teachers are realized and finalized, at least at 
the beginning, with the help of the university supervisor. He stands by them during the entire teaching practice 
stage, assists and discuses their lessons in the presence and with the help of the other student colleagues and 
mentors. Taking into account these situations, the student teachers declared that they are less ashamed when the 
university supervisor analyses their mistakes. The feeling of unfulfillment is much reduced than in the cases when 
these analyses are led by the mentor. 
 Invited to appreciate the attitude of the university supervisor with respect of the student teacher during the 
teaching practicum, almost all the answers showed that they want a closeness and collaborative relationship. The 
university supervisor must not be critical, but guide them with calm and patience, being opened at new, at their 
initiatives, as consequences of their originality and interest for the activities developed in the classroom, with the 
pupils, during the sample lessons. 
 From our point of view, the university supervisor must have a close professional relationship with the 
student teachers, being able to know them, to follow their performances in teaching process and to offer permanent 
assistance and guidance, even when not requested. Being opened to their problems, they will have a working 
relationship built on mutual trust, respect and help, thus leading to good, even remarkable results. In the same time, 
teaching practicum is an opportunity for originality and pedagogical skills development of the student teachers that 
can release new approaches of certain themes - interesting approaches from the methodically point of view. These 
are situations from which everybody has something to learn: the students, the other student teachers, the university 
supervisor and the mentor, constituting factors of professional development for everyone involved. 
 M - S relationship 
 In the questionnaire they received, mentors were asked to appreciate if the teaching practicum has any 
influence on their relationship with the students. The students received a similar question: does the teaching 
practicum influence their relationship with their regular teacher (the mentor)? 
 The majority answered “yes”, to both questions, this influence being considered a benefit for both parts 
involved and developing various forms. 
  1. During his demonstrative lessons, the mentor applies modern didactic methods and strategies, being 
more preoccupied with introducing the newest teaching techniques, using mostly methods for active participation. 
Knowing that students are opened to new, they “feel” it, analyze it and sometimes are eager for adopting it. More 
than these, the elements of novelty used by the student teachers, with efficiency on teaching, learning and evaluation 
related activities will be more efficiently received by students if mentors will use them, at his turn, in his usual 
lessons. The mentor demonstrates and develops a further opening to new and to self improvement and manages to 
accomplish closeness between students, stimulating their interest and their ambition to learn. 
 2. Generally speaking, students understand that student teachers are future teachers and they have to learn, 
and need to be helped to do it, in order to become professionals. Students also understand that their regular teacher, 
the mentor, has an important role in student teacher’s professional development. Consequently, they consider that a 
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didactic activity easily received and acquired by them is in a certain way their regular teacher’s merit and this makes 
them proud to have him as teacher. This is how the mentor’s prestige raises in the eyes of their pupils. 
 3. The mentors know very well their students and they have the occasion to see them in other position and 
to discover how they apply what they have learned: keeping the discipline, answering the questions, taking notes, 
writing and organising data on the blackboard (this is an aspect the student teachers are not always paying very 
much attention), respecting the algorithm of problem solving, developing an adequate behaviour when having 
experimental activities, etc. Finally, the mentors will know their own students better! 
 None of the questioned mentors agreed the idea that the activities carried on by the student teachers have a 
negative influence on the pupils and on their attitude regarding the subject. On the contrary, they were eager for 
standing out, some of them being more active than usual. The mentors consider that this is definitely a gain for 
everyone involved. Discussions with the students pointed out their pleasure to work with student teachers and, in the 
same time, a much wider opening to their regular teacher. 
 ST - S relationship 
 Asked whether they would like to learn further with the student teacher instead of their regular teacher (our 
mentor), 89 % of the students answered they liked the lessons carried out by the student teachers, but they prefer 
their regular teacher, 8 % chooses the student teacher, the remaining 3 % saying that they don’t now or not 
answering at all. 
 Requested to justify their opinions, the students revealed the following: 
x They liked student teachers who were well prepared and confident, involved all students in the class, were open 
to them, were able to face some disciplinary matters in class, etc.; 
x Some student teachers are asking for less, pay less attention to the students, were not very confident, have 
noticeable moments of hesitation, being not prepared for the lesson they conduct, make mistakes, don’t explain 
the way the students were used to, overused one method of teaching, etc.; 
x Some student teachers were too rigid or worked at too high levels and the students could hardly understand them. 
 The students were asked about the student teachers they liked the most from the lesson preparation and 
work with the class points of view. 93 % appreciated those who worked in a similar way like their regular teacher, 
keeping in the same time an agreeable working atmosphere, being open to interventions and ready to offer 
supplementary explanations, etc. A percent of 5 % named some student teachers, very well prepared scientifically, 
but which adopted a quite authoritative style, considered acceptable as long as they could lead those students to 
performance. The remaining 2 % answered that they don’t know how to answer or did not answered at all. 
 A remark must to be done: the students permanently make comparisons between the student teachers and 
their regular teachers, but in the same time reveal an unexpected maturity, being capable to understand the status of 
student teacher or mentor. The students are capable to offer a realistic, but not judgemental feedback. 
 During their teaching activities, the student teachers got familiarized with the students, knowing them 
better and feeling more distinctively the way they accept or reject them; with other words, they felt better the 
“atmosphere”, the way the children react.  
 In the questionnaire addressed to them, the student teachers were asked to shortly describe the way they felt 
during their teaching activities. They all answered that it was very hard at the beginning, almost weird, because even 
if they knew the class from the mentor’s demonstrative lessons, it was very hard to them to establish the same 
atmosphere of acceptance and the same reactions like the regular teacher. Some of the student teachers confessed 
that the feelings they had during their first lesson made them to ask themselves if they really want to become 
teachers! There were also situations when, starting to familiarize with the class and the specific teaching practice 
activities, the students felt comfortable, making them self confident, optimistic and eager for self improvement. 
 Another question aimed to point out the hardest thing in student teachers’ opinion: to prepare themselves 
scientifically and methodically for the teaching practicum, or to work with the class in the manner they imagined 
during their preparation. They unanimously recognized that the hardest of all was the interaction with the students! 
 M-ST relationship 
 In this study, we were also interested in the professional relationship the student teachers have with their 
mentor. The responses the student teachers gave in their questionnaire were as follows:  
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x They considered at the beginning that the mentor is a stranger, a person they will have an official relationship 
with, some of them recognizing that they felt very reserved towards him. For this reason, they initially turned to 
the university supervisor for helping them to conceive and organize their teaching practice activities; 
x They appreciated the mentors’ personal and professional qualities and skills, their patience, understanding and 
opening to the various situations occurred during the teaching practice activities; 
x They felt that the mentors appreciated them correctly, making realistic and adequate observations in a manner 
that didn’t hurt their feelings and didn’t turn them aside from the decision of being teachers; 
x They appreciated that they had to learn, on a professional level, from the collaboration with the mentor. 
 At their turn, the mentors emphasized the good collaboration with the student teachers, their receptivity and 
their constant progress in conceiving, organizing and improving the teaching practice activities. In their 
questionnaire, the mentors answered they have learned new ideas from the student teachers, very beneficial in their 
own lessons as regular teachers, because they helped them to avoid flatness and to be more opened to what young 
people (as their pupils!) want and need. The mentors declared and show themselves ready to accept new initiatives, 
to see everything as a challenge with a special didactical value, to self improve and to develop a collaboration 
relationship with the student teacher. 
 
Remarks 
 Asked whether they consider that teaching practicum influenced the relationship they have with their 
classmates, 81 % of the students recognized that they were into a real competition, wishing to respond in a better 
manner than the others to the tasks they received, to make a better impression this way and possibly to get a good 
mark! 17 % considered that the teaching practice activities have nothing special. The remaining 2 % did not answer 
or declared that they have no opinions on this issue. 
 Being asked the same question, the student teachers gave more detailed answers, showing that their 
relationship with their colleagues strengthened because they helped each other, assisted each other demonstrative 
lessons, analyzed them in a reciprocal way, emphasizing their remarkable, strong parts or their weaknesses. These 
made them learn from each other and surpass their shyness, which they felt very strong at the beginning. In the same 
time, they understood how difficult the didactical communication is and they learned to receive and accept 
constructive criticism. Some of them also recognized they were in a competition with the others, in their attempts to 
demonstrate creativity in some of the teaching practice activities. 
 The final question in the questionnaire addressed to the mentors had to reveal the impact the lead of 
students’ teaching practice has on their own activity and professional development. They all showed that they saw a 
professional gain from these specific activities, because: 
x They always had to be very well prepared when they met the student teachers, regarding the demonstrative 
lessons and all the unexpected situations they put them into; 
x Teaching practice activities carried out by the practicing students had benefits on professional development and 
personal and professional communication levels; 
x The fact that, at the end of teaching practice activities, they managed to get some good and very good results 
from student teachers, raised their self esteem and their professional prestige in their schools; 
x They consider that the educational prestige of their school rose, in the same time. 
 
4. Conclusions 
 
 The overall conclusion to be drawn from this study is that the teaching practicum has as consequences an 
improvement of professional relationships and of professional communication, with effects on student’s affective 
behaviour and on professional behaviour and development of the student teachers, mentors and university 
supervisors. The didactical process becomes more efficient, improving the entire educational enterprise.   
 A synthesis concerning the professional consequences pointed out by all the factors involved in this study 
is presented in Table 1. 
 Table 1. Consequences regarding the liaison between the relationships established during teaching practicum and the professional 
development of the factors involved in this activity 
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Factors involved Aspects regarding the professional development of the factors involved 
The student teachers 1. develop didactical, professional and interpersonal communication abilities and skills 
2. develop capabilities of self control and self improvement 
3. learn to suppress their emotions and shyness and to manage the unpredicted situations 
4. show interest for teaching, which is considered to be a real challenge 
5. develop a strong sense of responsibility concerning their professional enterprises 
6. improve their scientific and pedagogical knowledge 
The students 1. develop communication abilities and skills with all factors in school environment 
2. develop capacities to acquire and to use a vocabulary specific for the subject 
3. show interest for everything that is new  
4. develop the capacity to analyze and appreciate the didactical performance of their teacher  
5. develop the capacity to recognize valuable scientific information 
6. show interest, curiosity,  desire to know more, affective states which can become stimuli for learning 
The mentors 
 
1. develop didactical and interpersonal communication abilities and skills 
2. show receptivity and opening to new possibilities 
3. learn from their interaction with the other factors involved in student teaching practice activities, exercise and 
improve their ability to conceive, perform and finalize an efficient educational process, being able to offer to their 
student teachers viable, realistic models 
4. adjust their educational effort including the influences received from both the student teachers and from the 
students, by processing the feedback transmitted by them, regarding the teaching practice activities developed by 
the student teachers 
5. develop a strong sense of responsibility concerning the student teacher’s performance and the university 
supervisor they are collaborating with 
6. experience a professional growth 
The university 
supervisors 
1. develop abilities of educational and of interpersonal communication 
2. show opening to possible new approaches of educational activities, meant to improve their didactic value  
3. develop a sense of responsibility related to the student teachers and their didactic performances and to the 
mentor they are collaborating with 
 
 All these aspects lead to the improvement of the relationship between all the factors discussed, with real 
long term benefits: 
x A climate of collaboration, mutual trust, respect and benefit 
x An improvement of educational activities developed by student teachers and mentors, with some effects that lead 
to a raise in the quality of the entire educational process 
x A desired closeness between students and school 
x A raise of the interest of learning, etc. 
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